

http://www.doe.nv.gov/SafeRespectfulLearning/Discipline_and_Restorative_Practices/

(3) Relief for any victim of the pupil; and
(4) Changing the behavior of the pupil.

Principal review and distribution of the District Restorative Discipline Plan:

e Each principal must review the District Restorative Discipline Plan in consultation with
recommendations of teachers, school administrators, other educational and support
personnel, parents/guardians, and students who are enrolled in the school; and

e On or before September 15th of each year, make recommendations for revisions to the
district Board of Trustees; and

e Post the plan on the school’s website; and

e Distribute a copy of the plan (written or electronic) to each teacher, school
administrator, and all educational and support personnel who are employed at or
assighed to the school.

NOTE: The requirement for a District Restorative Discipline Plan (formerly “Progressive
Discipline Plan”) pursuant to NRS 392.4644 is an entirely separate requirement from the “plan
of action based on restorative justice” that must be provided in certain circumstances before
removing a student from school.

Dates and Deadlines for Districts and Schools

On or before September 15 of each year: The principal of each school must review the district’s
Restorative Discipline Plan and, in consultation with teachers, school

administrators, other educational and support personnel, parents/guardians, and students who
are enrolled in the school, make recommendations for revisions to the district Board of
Trustees

On or before November 15 of each year: Each district Board of Trustees shall submit a written
report to the Superintendent of Public Instruction that describes the progress made by each
school in the district with respect to complying with the requirements of AB 168. The progress
report must also be posted on the district’s website.

Each quarter of each year (AB 490, 2019): The principal of each school must report data related
to student discipline to the district Board of Trustees which must include, without limitation:
the number of expulsions and suspensions of pupils and the number of placements of pupils in
another school. Such data must be disaggregated into subgroups of students and types of
offense.

Evidence Based Recommendations for Moving from a School Based Progressive Discipline
Plan to a District Wide Restorative Discipline Plan

Restorative Practices Policy
A policy for RP can be helpful for districts and schools in establishing their intent and can serve
as a guidance tool.





https://www.restorativeschoolstoolkit.org/sustaining-and-evaluating/policy-examples
http://restorativesolutions.us/wp-content/uploads/2013/02/RJ-school-district-policy-examples.pdf
https://www.doe.k12.de.us/cms/lib/DE01922744/Centricity/Domain/151/1%2520DEMET%2520Code%2520of%2520Conduct%2520FINAL.pdf
http://www.doe.nv.gov/uploadedFiles/ndedoenvgov/content/SafeRespectfulLearning/ContinuumofRPandPBISPractices.pdf

RESTORATIVE SCHOOL CLIMATE: A restorative school climate focuses on building a strong sense
of community and positive relationships among all stakeholders. In a restorative environment,
all community members feel safe and welcome, and adults support students in developing
social and emotional skills.

PRACTICES THAT SUPPORT TIER 1:
® Restorative Mindsets

® Restorative Language

o Talking Circles

® Restorative Conversations

Tier 2

Additional Support and Practice as Needed Provides small-group strategic intervention to
students who need more support in order to be successful academically, behaviorally, and
socially/emotionally, including but not limited to:

RESTORATIVE DISCIPLINE After harm or conflict, restorative responses address the root cause of
the problem, promote healing, and ensure that students are held accountable and take
ownership over the process of repairing harm.

PRACTICES THAT SUPPORT TIER 2:

® Restorative Conversations

® Peer Conference/Peer Mediation/Peace Circles
o Skill-Building Alternatives to Suspension

Tier 3

Individualized Practice and Support as Needed Includes intensive intervention for students who
need individualized support in order to be successful academically, behaviorally, and
socially/emotionally

RE-ENTRY AND RESTORATIVE HEALING

In the most serious incidents of harm or conflict, restorative practices ensure that students who
have been removed from the classroom/school are welcomed back to the community.
Reintegration into the community is accompanied by thoughtful, and strategic planning in
conjunction with action steps. When needed, intensive one-on-one interventions will be used
to promote healing.

PRACTICES THAT SUPPORT TIER 3:

® Re-entry Procedures

® Restorative Conferencing

¢ Individualized academic, behavior, or social emotional plans






https://s3.amazonaws.com/SmartsheetB1/ee6a274c2c60448683cc33f83ca39471?response-content-disposition=inline;filename=%2522Behavior+Manual_07312019_BOTadopt10152019_Final.pdf%2522;filename*=UTF-8''Behavior%2520Manual_07312019_BOTadopt10152019_Final.pdf&Signature=nXe4/MQMWcaYEQhzuw90nKCGLaI=&Expires=1597099604&AWSAccessKeyId=11950YFEZZJFSSKKB3G2
https://s3.amazonaws.com/SmartsheetB1/ee6a274c2c60448683cc33f83ca39471?response-content-disposition=inline;filename=%2522Behavior+Manual_07312019_BOTadopt10152019_Final.pdf%2522;filename*=UTF-8''Behavior%2520Manual_07312019_BOTadopt10152019_Final.pdf&Signature=nXe4/MQMWcaYEQhzuw90nKCGLaI=&Expires=1597099604&AWSAccessKeyId=11950YFEZZJFSSKKB3G2

process tool is to be used to evaluate Page 9 of 55 behavioral patterns and to formulate a plan
of support (see the Appendix for more information regarding the FBA/PTR process.) When
considering students with disabilities, additional measures may apply.

If an individual case may require a variety of District supports and support from external
agencies, support will be coordinated through our District Intervention Assistance Team (DIAT).
DIAT is a central office structure that mimics school-based Intervention Assistance Teams (IAT).
Our general philosophy is as follows. Once a school, through use of its IAT, has determined that
it has exhausted all of its available supports and interventions to assist a child, the school
should refer the child to the DIAT. For example, before a student would be deemed to have a
Habitual Discipline Problem, they ought to have been referred to the DIAT. It is strongly
recommended that for students with disabilities, behavioral support be sought through the
Office of School Leadership (OSL) and more specifically through the schools assigned
Instructional Coordinator. However, students with disabilities can and should be referred to
DIAT and, if so, the DIAT team will coordinate closely with the Office of School Leadership and
external agencies for ongoing support.

Sample Event: BULLYING / CYBER BULLYING

Action has effect on victim: Harm or threat of harm to a person or their property, generally with
an imbalance of power and/or protected class; action is unwelcome; action is severe, persistent
or pervasive.

Bullying and/or harassment using social media such as e-mail, Instant messaging, chat rooms,
cell phones, or other forms of information technology to deliberately harass, threaten,
impersonate, misrepresent intimidate or spread harmful information about someone.

There are 1%, 2" and 3" Incident Resolution steps and:

Tier 1 Strategies: Parent conference, School Counselor Support, restorative practices.

Tier 2 Strategies: Psychologist support- Threat Assessment and Student Safety Supervision Plan
(as applicable), Referral to Community Resources, Re-teaching Expectations, Bullying
Intervention Group or Counseling for Target Strategies.

Equity & Discipline Disproportionality
According to Green et al. (2015):

Despite a documented history of inequality and disparate student outcomes, rates of
discipline disproportionality have continued to increase over time, primarily for African
American students. In 2012, African American students were over 3.5 times more likely to
be suspended than their white peers, with disparities beginning at the preschool level (U.S.
Department of Education Office for Civil Rights, 2014, March). Racial differences in
exclusionary discipline are seen even when controlling for socioeconomic status (Anyon et
al., 2014). Furthermore, some policies, such as zero-tolerance, are intended to be race-
neutral but can exacerbate disparities (American Psychological Association, 2008). (p. 2)

It is important for districts and schools to be aware of explicit bias and implicit bias and how





https://assets-global.website-files.com/5d3725188825e071f1670246/5d719a961dc2d425535626dd_pbis%2520disproportionality%2520policy%2520guidebook%25202016-7-24.pdf
https://assets-global.website-files.com/5d3725188825e071f1670246/5d719a961dc2d425535626dd_pbis%2520disproportionality%2520policy%2520guidebook%25202016-7-24.pdf
https://assets-global.website-files.com/5d3725188825e071f1670246/5d71988c7d90db7045afd4cc_pbis_disproportionality_data_guidebook.pdf
https://assets-global.website-files.com/5d3725188825e071f1670246/5d71988c7d90db7045afd4cc_pbis_disproportionality_data_guidebook.pdf



https://www.ccsd.net/students/resources/pdf/K-12-student-code-of-conduct.pdf






http://www.doe.nv.gov/uploadedFiles/ndedoenvgov/content/Schoollmprovement/evidencedbasedlist.pdf
http://www.doe.nv.gov/uploadedFiles/ndedoenvgov/content/Schoollmprovement/evidencedbasedlist.pdf



https://www.edutopia.org/article/building-community-restorative-circles
https://www.iirp.edu/images/pdf/dsrm_RA_Quick_Start_Guide_Apr_30_2017.pdf
https://www.restorativeschoolstoolkit.org/practices/restorative-conversations-language
https://www.restorativeschoolstoolkit.org/practices/restorative-conversations-language
http://www.studentpeacealliance.org/uploads/2/9/4/4/29446231/peace_circles-3.pdf
http://www.studentpeacealliance.org/uploads/2/9/4/4/29446231/peace_circles-3.pdf
https://www.restorativeschoolstoolkit.org/practices/peer-conferencing
https://www.pbisworld.com/tier-2/alternatives-to-suspension/
https://www.iirp.edu/images/pdf/ObqnNj_38e965_ad7507e9e2474f8aaa3b903afcb1ecf7_2.pdf
http://www.centerforrestorativeprocess.com/circle-agreements.html
http://www.centerforrestorativeprocess.com/circle-agreements.html
https://playbook.partnershipla.org/wp-content/uploads/2020/02/rc-vision-implementation-rubric-2019-20.pdf
https://playbook.partnershipla.org/wp-content/uploads/2020/02/rc-vision-implementation-rubric-2019-20.pdf
http://datatool.nevadaschoolclimate.org/
http://reports.nevadaschoolclimate.org/
http://reports.nevadaschoolclimate.org/



https://blog.cps.edu/wp-content/uploads/2017/08/CPS_RP_Booklet.pdf
https://www.sjcoe.org/selparesources/tiers/Progressive%2520Discipline%2520Plan_PBISsep10.pdf
https://www.sjcoe.org/selparesources/tiers/Progressive%2520Discipline%2520Plan_PBISsep10.pdf



https://thecrimereport.org/2020/05/05/restorative-justice-covid-and-virtual-circles/
https://docs.google.com/presentation/d/17kiNj5-eTPXLusW9QuvAOVtnds0Hf6rTYmyoP5_G274/copy
https://docs.google.com/presentation/d/17kiNj5-eTPXLusW9QuvAOVtnds0Hf6rTYmyoP5_G274/copy
https://docs.google.com/presentation/d/1M-Jn66SjyEmW2fV1IjGaLgZ6NDBSFbzwTrv6lq35544/copy
https://docs.google.com/presentation/d/1M-Jn66SjyEmW2fV1IjGaLgZ6NDBSFbzwTrv6lq35544/copy
https://docs.google.com/presentation/d/1tmTrBxYc-_jsYJtrWoahkEdOWSDWrIEOACOdYCFy8eM/copy
https://docs.google.com/presentation/d/1tmTrBxYc-_jsYJtrWoahkEdOWSDWrIEOACOdYCFy8eM/copy
https://docs.google.com/presentation/d/1_mUhCrgGxyruzDNpExKEn3MC3U4Df6lhchXU_HEnFX4/copy
https://docs.google.com/presentation/d/1_mUhCrgGxyruzDNpExKEn3MC3U4Df6lhchXU_HEnFX4/copy
https://docs.google.com/presentation/d/1kAjwUXtcNtMGcDcazEZQgfMWK6_1cSQqyE3sCVgcqws/copy
https://docs.google.com/presentation/d/1kAjwUXtcNtMGcDcazEZQgfMWK6_1cSQqyE3sCVgcqws/copy




Other: Yes Yes

Pg(s).

Considerations for Structure of Plan

STAGE 1: Provide the Foundations (include teaching, prompting, practice, and repairing harm)
[0 Begin with a brief description of Tiers 1, 2, and 3 as relevant to your district/charter.
Use the practices identified above across initiatives to describe how students may
move fluidly and dynamically through the tiers.

Sample Explanation of Tiers of Support: Courtesy of the Nevada MTSS Project

The practices of SWPBIS operate on a continuum of supports including the primary (Tier 1 all
students), secondary (Tier 2 targeted group interventions) and tertiary (Tier 3 individualized
support) tiers. Primary prevention, also known as Tier 1, addresses the primary, core, or
universal level of supports. Tier 2 is designed to prevent the development and further
escalation of problem behaviors. These function-informed interventions supplement Tier 1 and
target students who are at risk for developing chronic problem behaviors. Tier 3 is a continuum
designed to enhance systemic efforts in improving and providing a continuum of supports to
individual students with the most serious behavior problems requiring the most intensive levels
of interventions.

Sample Purpose and Common Approach to Discipline: Courtesy of Lyon County School District

Our approach to discipline includes the value of teaching and re-teaching expectations to
students. Discipline should only be applied with the additional support of restorative practices
in conjunction with both behavior and academic supports as needed.

0 Provide a detailed breakdown for Tier 1 practices identified in the Tier 1 column across
initiatives.

Sample Detailed Breakdown of Tier 1 Practices: Courtesy of Lyon County School District &
Elko Institute for Academic Achievement:

Clearly define/post behavioral expectations

Implement procedures for all class routines

Teach and role-play behavioral expectations across locations and classroom procedures and
routines

Pre-correct: prior to directing students to perform task, provide a description of what the
expected behavior will look like.

Cue/Prompt/Remind: provide a pre-arranged/previously taught cue to remind specific students
to engage in appropriate behavior.
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Provide a warning

Check for understanding of behavioral expectations
Restorative mindsets

Restorative language

Talking/Community circles

Restorative conversations

Acknowledge prosocial behavior

0 Provide a systemic approach for when it is appropriate consequences for misbehavior
are determined by level of intensity. For example, using minor vs. major incidents with
a flowchart for identifying appropriate interventions for each incident of the same
behavior. This should explain how the practices are used in the prevention of
misconduct. |t is important to note that the progressive responses should match the
level of intensity of the misbehavior. To ensure common language and understanding
when following restorative discipline plans, it is important to have a procedure for
“what” behaviors to intervene upon and at what intensity to intervene. This can be
accomplished through distinguishing between minor and major incidents. Minor
incidents include offenses that are able to be intervened upon immediately by staff,
which are lower level occurrences. Major incidents include offenses that are handled
by office administration and often higher-level occurrences (e.g., Refer to Clark County,
Washoe, and Lyon County School Districts for examples).

Sample Systemic Approach to Addressing Misbehavior

Minor behaviors which are identified based on what is managed and intervened upon by staff.
Examples may include:

Disruption: interruption to the classroom/learning environment.

Defiance: Failure to respond to adult requests and/or directives.

Physical contact: inappropriate touching (e.g., horseplay)

Disrespect: student delivers low-intensity, socially rude or dismissive messages to adults or
students
Major behaviors which are identified based on what is managed by administrative staff.
Examples may include:

Disruption: Student engages in behavior causing an interruption in a class or activity.
Disruption includes sustained loud talk, yelling, screaming; noise with materials.

Physical Aggression: Student engages in actions involving serious physical contact where
injury may occur (e.g., hitting, punching, hitting with an object, kicking, hair pulling, scratching,
etc.)

Sample Systemic Approach to Addressing Misbehavior: Courtesy of Clark County School
District

I Discipline Resolution Criteria I

16



In addition to the type of behavior incidents, educators use a criteria to determine the level of
consequence being considered for individual students which may vary in range from Minor to
Major. Urgent discipline resolutions are standardized because of Nevada Revised Statutes or
Clark County School District Policies and Regulations. The criteria include sections and
considerations for Minor Behavior Incidents, Minor to Major Behavior Incidents, and Major
Behavior Incidents. The application of these criteria are useful for all incidents contained in the
Behavior Incident Index located on page 10. Educators will analyze the criteria in connection to
an individual Behavior Incident to ensure safety, optimize equitable application related to
Behavior Incident Resolutions, and limit exclusionary discipline practices that cause missed
school opportunities for students. The discipline resolution criteria are below:

Minor

The behavior incident resolution determinations within the Minor Recommended Resolutions
involves an analysis of repeated incidents or violations of the K-12 Student Code of Conduct in
the classroom or school. Multiple Minor Recommended Resolutions may be required to
address student behavior incident violations in a proactive manner.

Questions to consider prior to the issuance of Recommended Resolutions in the Minor
Category: Is the incident isolated to the classroom and easily managed by staff through
redirection methods and intervention? Can student reflection be promoted to ensure future
behavior incidents do not occur? Will the behavior incident create a “teachable moment”
between educators and students? Can the re-engagement of the student to learning happen in
the classroom with immediate education professional intervention?

Minor - Major

The behavior incident resolution determinations within the Minor to Major Recommended
Resolutions involves an analysis of repeated incidents or violations of the K-12 Student Code of
Conduct that may create safety issues for other students, employees, or the individual student
initiating the behavior incident.

Questions to consider prior to the issuance of Recommended Resolutions in the Minor or Minor
to Major Category: |s the educational professional working with the student able to clearly
identify, recognize, and prevent unacceptable behavior occurring in the classroom? Can the
/educational professional working closest with the student promote self-discipline of the
individual student while redirecting the minor infraction to ensure that classroom instruction
for all students continues? Has a counselor or other school professional attempted to
determine the antecedent of the behavior(s) creating a violation of the K-12 Student Code of
Conduct? How did the student react to positive redirection when violation(s) of the K-12
Student Code of Conduct occurred? Have parent(s) or legal guardian(s) been informed of
previous Minor Behavior Incidents? What evidence exists regarding telephone call logs to
parent(s) or legal guardian(s), meetings, and electronic or written communication to the
student’s parent(s) or legal guardian(s)? Has reasonable effort occurred to contact parent(s) or
legal guardian(s)? Were any non-exclusionary disciplinary techniques provided to the student(s)
to ensure compliance with the K-12 Student Code of Conduct prior to a Major Discipline
Resolution? Was an educational professional able to distinguish between Minor and Major
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offenses, as well as accounting for first time versus repeated offenses? Can the individual
student accept responsibility with a lesser consequence and articulate the harm caused by a
behavior incident violation? After reviewing the discipline referral, is there a better solution to
serve this student and retract the discipline referral?

Major

The consequence level within the Major Recommended Resolutions involves frequency of
occurrence related to disciplinary incident(s); and behavior incident severity determinations
being made after an analysis of historical school counseling and other proactive efforts, offered
wraparound interventions provided to the student at the school.

Questions to consider prior to the issuance of Recommended Resolutions in the Major
Category: Could a less punitive discipline resolution within the Major discipline resolution
change the student’s behavior in a positive way? Are community service efforts on the school
campus available for the student to learn from violations of the K-12 Student Code of Conduct
(i.e., school cleanup)? Has parent(s) or legal guardian(s) contact been ongoing in relationship to
previous violations of the K-12 Student Code of Conduct? What documentation exists showing
the ongoing communication efforts with parent(s) or legal guardian(s)? Has reasonable effort
occurred to contact parent(s) or legal guardian(s)? Did the behavior incident create a
substantial disruption on the campus and did the incident jeopardize the safety/well-being of
others or the individual student involved in creating the behavior incident? Based on the
behavior incident violation, does the discipline determination impact the culture and climate of
the school related to adherence to school rules and expectations?

In relation to Major Behavior Incidents, the following parameters should be incorporated.
Exclusionary Discipline Review

First-level Required Parent Conference (RPC) is set at a one (1) day maximum. Prior to any
first-level RPC previous interventions must include: Parent(s)/Legal Guardian(s) Notification

Second-level RPC for recurring discipline is set at a two (2) day maximum. Prior to any
second-level RPC previous interventions must include: Parent(s)/Legal Guardian(s) Notification;
Specialized Instructional Support Personnel (SISP) Referral

First-level suspension is set at a two (2) day maximum. Prior to any suspension previous
interventions must include: Parent(s)/Legal Guardian(s) Notification; SISP Referral or Harbor
Referral; RPC (two (2) day maximum)

Subsequent suspensions or second-level suspensions are set at two (2) and/or five (5) days
depending on behavior incident. Prior to any recommendation for Behavior School or
Alternative Educational Placement (AEP) previous interventions must include: Parent(s)/Legal
Guardian(s) Notification; SISP Referral or Harbor Referral Urgent All Urgent Behavior Incidents
are mandatory expulsion recommendations with no recommended resolutions.

To review recommended resolutions, refer to page 7 of the document.

0 Provide a description of data-decision rules for movement through the tiers, data
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https://www.kps.vic.edu.au/uploaded_files/media/appendix_student_engagement_and_wellbeing_policy_2017.2.pdf
https://www.glenhuntlyps.vic.edu.au/wp-content/uploads/2016/01/Term-1-2017-Restorative-Practices-Action-Plan.pdf
http://restorativesolutions.us/wp-content/uploads/2020/04/An-Administrator%25e2%2580%2599s-Checklist.pdf
http://restorativesolutions.us/wp-content/uploads/2020/04/An-Administrator%25e2%2580%2599s-Checklist.pdf
http://www.restorativeschoolstoolkit.org/sites/default/files/RP%2520in%2520Schools%2520Implementation%2520Checklist.pdf
https://education.mn.gov/mdeprod/idcplg?IdcService=GET_FILE&dDocName=MDE058264&RevisionSelectionMethod=latestReleased&Rendition=primary
https://www.healthiersf.org/RestorativePractices/
http://schottfoundation.org/sites/default/files/restorative-practices-guide.pdf
http://educationvotes.nea.org/wp-content/uploads/2017/09/Implementation-Guide-2017-FINAL.pdf
https://www.iirp.edu/pdf/Hull-2010/Hull-2010-Monk.pdf
http://www.osibaltimore.org/wp-content/uploads/2018/08/Merged-RP-Lesson-Plan-Guide-FINAL.pdf
http://www.doe.nv.gov/uploadedFiles/ndedoenvgov/content/Schoollmprovement/evidencedbasedlist.pdf
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https://blog.cps.edu/wp-content/uploads/2017/08/CPS_RP_Booklet.pdf
https://www.ccsd.net/students/resources/pdf/K-12-student-code-of-conduct.pdf
https://www.eiaanv.net/
http://www.pbis.org/
https://drive.google.com/file/d/1-sUbeM_Q4A9F11Mwn_BtG_KeO4qjMsj4/view
http://www.pbis.org/
https://s3.amazonaws.com/SmartsheetB1/ee6a274c2c60448683cc33f83ca39471?response-content-disposition=inline;filename=%2522Behavior+Manual_07312019_BOTadopt10152019_Final.pdf%2522;filename*=UTF-8''Behavior%2520Manual_07312019_BOTadopt10152019_Final.pdf&Signature=nXe4/MQMWcaYEQhzuw90nKCGLaI=&Expires=1597099604&AWSAccessKeyId=11950YFEZZJFSSKKB3G2
mailto:mdufresne@doe.nv.gov
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